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Abstract

This study aimed to identify the influence of work—life balance (WLB) and perceived stress
levels on the propensity for dropout among business graduate students, as well as the
moderating effect of different coping strategies (e.g., problem-focused, emotion-focused,
religiosity, and social support) on this relationship. To achieve the proposed objective, a
quantitative design study was employed using survey data collected from 236 participants,
with analyses conducted through Structural Equation Modeling, the Partial Least Squares
method, complemented by Analysis of Variance (ANOVA one-way) with post-hoc tests. The
findings indicate that both WLB and stress levels are statistically significant predictors of
dropout propensity in graduate education and that stress levels partially mediate the
relationship between WLB and dropout intention. With respect to coping strategies, the
results show that problem-focused strategies and the pursuit of social support significantly
mitigate the positive effect of stress on dropout propensity. In contrast, emotion-focused
coping and religiosity-based strategies did not present statististically significant effects in this
relationship. The study advances the literature by identifying relevant variables that help
explain dropout in graduate education and by clarifying the dynamics underlying this
phenomenon. From a practical perspective, intervention strategies are proposed both at the
individual level, such as the adoption of more effective stressor management strategies by
graduate students, and at the institutional level, through institutional and educational policies
aimed at student retention, such as the implementation of more sustainable evaluation models.
In terms of innovation, the study highlights the consolidation of the structural equation model
results through robustness tests.
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INTRODUCTION

Graduate education is a component of the professional training of faculty members
and researchers, who contribute to the scientific, social, and technological development and
progress of society (Quecano et al., 2024). Nevertheless, in Brazil there is growing concern
regarding the declining demand for these programs and the dropout of these researchers
(Colombari, 2024; Correio Braziliense, 2024), phenomena that may compromise the expected
benefits derived from maintaining graduate programs (Quecano et al., 2024). In the field of
accounting, for example, data show a decrease in enrolled students since 2021, both in stricto
sensu master’s programs (a 19.43% decrease) and in stricto sensu doctoral programs (an
11.94% decrease) (Geocapes, 2025).

A dropout student is defined as a student who enrolls in a program and does not
complete it (Oliveira et al., 2017). Investigating this phenomenon has the potential to reduce
dropout rates and improve the quality of graduate programs, making them more attractive
(Castello et al., 2017). The literature on the subject is segmented into two strands: the
operational approach (emphasizing the number and characteristics of dropout students) and
the secondary approach (focused on understanding the variables that cause dropout) (Quecano
et al., 2024). Among studies conducted in the field of business, most can be classified within
the first category (Oliveira et al., 2017; Pereira et al., 2021a), which identified the relevance
of logistical factors (e.g., transportation difficulties and distance from the higher education
institution) (Oliveira et al., 2017), age, economic conditions, and time elapsed since
completion of prior education (Pereira et al., 2021a). Studies aligned with the secondary
approach suggest the prominence of two factors: lack of time/difficulty balancing demands
and program difficulty (Oliveira et al., 2017; Pereira et al., 2021b). Nevertheless, these are
exploratory-descriptive studies, suggesting that the analysis of these variables can still be
further developed.

Graduate education requires a series of adjustments in the daily routines of graduate
students due to the demands and pressures of the process, which include, for example,
deadlines, targets, competitiveness, and self-imposed pressure for success (Aratjo et al.,
2023; Faro, 2013; Rezende et al., 2017), and which tend to generate stress and anxiety among
students (Bazrafkan et al., 2016), a common physiological response when individuals are
exposed to adversity (Faro & Pereira, 2013). Moreover, the extent of these demands compels
graduate students to devote additional hours to their activities, affecting their WLB (Fauzi et
al., 2024), generating conflicts and dilemmas between life and work domains and,
consequently, negatively impacting graduate students’ quality of life (Yusuf et al., 2020).
Nevertheless, the existence of a stressor does not necessarily result in a physiological
response, as human cognition plays a role in the interpretation of and reaction to the stressful
event, producing different stress responses (Araujo et al., 2023; Bukhsh et al., 2011), which
are manifested through the adoption of different coping strategies (Carver et al., 1989).
Furthermore, modern conceptions of WLB emphasize that the perception of balance between
life and work is an individual experience shaped by personal priorities (Kalliath & Brough,
2008; Sprung & Rogers, 2021), rendering the entire process less deterministic and dependent
on each individual’s particularities.

Several studies highlight a scarcity of research in the literature on the WLB of
graduate students (Evans et al., 2018; Martinez et al., 2013; Schwoerer et al., 2021; Yusuf et
al., 2020), despite the unique characteristics of the graduate context and its students
(Schwoerer et al., 2021). Moreover, there is broad empirical evidence of the relevance of
WLB (Dickerson et al., 2014; Evans et al., 2018; Martinez et al., 2013; Sverdlik et al., 2021;
Yusuf et al., 2020), stress (Aragjo et al., 2023; Bukhsh et al., 2011; Cornwall et al., 2019;
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Gallea et al., 2021; Hazell et al., 2020; Miranda et al., 2022; Rezende et al., 2017), and coping
strategies (El-Ghoroury et al., 2012; Faro, 2013; Silva et al., 2023) for graduate students. The
present study seeks to advance the literature by investigating the interrelationship among
WLB, stress, and coping strategies and their relevance for understanding dropout propensity
in graduate education in the field of business.

Having defined the problem, the gap, and the contribution, the following research
question is proposed: “How do WLB, stress, and coping strategies influence dropout
propensity among stricto sensu graduate students in the field of business?” The general
objective of the study is to identify the influence of WLB and stress on the dropout propensity
of graduate students and the moderating effect of coping strategies on this relationship.

It is understood that the findings generated by this study may assist in understanding
the effect of individuals’ internal factors on dropout in graduate education, a phenomenon that
has been little studied and that holds practical relevance. Furthermore, this study seeks to
provide a diagnostic of the WLB, stress levels, and the coping strategy of currently enrollled
graduate students, offering empirical results that can be useful to support policies aimed at
preventing dropout phenomena in graduate programs.

THEORETICAL FRAMEWORK
Work-life Balance

Work-life balance (WLB) can be understood as an individual’s perception that the
activities performed (both work-related and non-work-related) are aligned with their life
priorities, thereby fostering personal growth (Kalliath & Brough, 2008). Although this is not
the only way to conceptualize the construct (for a review, see Kalliath & Brough, 2008), the
presented definition emphasizes the importance of “salience,” that is, the individual’s
preferences, a characteristic that highlights the subjective nature of WLB (Delecta, 2011;
Kalliath & Brough, 2008; Sprung & Rogers, 2021). Within the context of graduate education,
WLB is related to students’ ability to manage different demands (both related and unrelated to
their studies) and the satisfaction derived from the outcome of this management process
(Schwoerer et al., 2021; Yusuf et al., 2020). In this context, the “life” dimension is
represented by personal components such as family, hobbies, and social life, whereas the
“work” dimension is associated with program requirements, conference participation,
academic activities, among others (Schwoerer et al., 2021; Yusuf et al., 2020).

Higher levels of dissatisfaction with WLB are expected to be associated with higher
levels of anxiety, depression, and stress (Sprung & Rogers, 2021; Yusuf et al., 2020). The
explanation for this relationship is that once students perceive that they are not achieving the
expected or desired level of involvement or commitment in these different dimensions, an
internal unrest or conflict is generated, reflecting a desire to satisfy these activities according
to the degree of priority established by the individual. This pressure may manifest through
physiological responses, such as stress and anxiety (Sprung & Rogers, 2021), generating
effects in other dimensions of life (Delecta, 2011).

Empirical studies support this relationship. Higher levels of WLB are negatively
associated with perceived stress, anxiety, and depressive symptoms among students (Evans et
al., 2018; Sprung & Rogers, 2021), positively related to higher levels of well-being and
quality of life (Yusuf et al., 2020), and correlated with better mental health indicators (Evans
et al., 2018). Qualitative studies also support these premises, indicating that work—life balance
has been reported as an important element for well-being (Sverdlik et al., 2021), reduction of
stress levels (Martinez et al., 2013), and improved academic performance and course
engagement (Kember, 1999). Furthermore, it is observed that tensions that harm WLB do not
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necessarily occur as a result of interference from the “work” dimension into the “life”
dimension. Sverdlik et al. (2021), for example, identified that some students reported
interference from personal or social commitments with academic activities, generating harm
to perceived WLB. In light of the above, the following hypothesis is proposed:

H1: Graduate students with higher levels of work—life balance exhibit lower levels of
perceived stress.

At the time this study was conducted, no research was found that had investigated the
direct effect of WLB on the dropout propensity of graduate students; however, evidence from
the literature suggests that a relationship between these variables may exist. Martinez et al.
(2013), for example, found that the interviewed doctoral students did not express interest in
abandoning or dropping out of their respective programs. The authors attributed this
observation to the students’ efforts regarding their WLB. In this regard, Schwoerer et al.
(2021) argue that the different demands faced by graduate students generate pressures that
may affect the execution of their tasks and, consequently, their success in completing program
requirements. In the context of undergraduate accounting education, Hatane et al. (2022)
identified a positive relationship between WLB and the attractiveness of the accounting
career, as well as the intention to pursue an accounting career. Thus, it is expected that
graduate students who are satisfied with their WLB have fewer incentives to drop out of their
program and, therefore, exhibit lower dropout propensity. Accordingly, the following
hypothesis is proposed:

H2: Graduate students with higher levels of work—life balance exhibit lower dropout
propensity.

Stress and Coping Strategies

The academic literature on the concept of stress encompasses three distinct
perspectives: the response-based perspective (focusing on the biological repercussions of the
phenomenon); the stimulus-based perspective (focusing on the agents and events that trigger
stress); and the cognitive perspective (viewing stress as a relationship between the individual
and the environment) (Faro & Pereira, 2013). Within the cognitive perspective, stress is
understood as the individual’s relationship with the environment perceived as taxing,
exceeding their coping resources (Lazarus & Folkman, 1984). Stressors, in turn, represent
environmental stimuli with the potential to activate a stress response (Lazarus & Folkman,
1984). This approach emphasizes and recognizes each individual’s particular adaptive
capacity, enabling the explanation of variability in responses to the same stressor (Faro &
Pereira, 2013; Monroe, 2008).

Social stressors can be classified into three categories: life events (acute changes that
require immediate adjustment), chronic strains (recurring demands that require adaptation
over a certain period), and daily hassles (minor events requiring adaptation throughout the
day) (Carr & Umberson, 2013). Although a stressor can be classified into one of these
categories, it is acknowledged that stressors of any type rarely occur in isolation and may be
sources of additional stressors from other categories (Carr & Umberson, 2013). This suggests
that WLB conflicts, for example, even if classified as a chronic strain, may trigger stressors of
other types, generating additional pressures on the graduate student.

Empirical studies suggest that graduate students experience high levels of stress (EI-
Ghoroury et al., 2012; Rezende et al., 2017; Silva et al., 2023), which are higher than those
observed in the general population (Hazell et al., 2020) or in comparison to other worker
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groups (Gallea et al., 2021). Among the main stressors are isolation (Cornwall et al., 2019;
Hazell et al., 2020), fear of underperforming (Cornwall et al., 2019; Silva et al., 2023),
overload of activities (Bazrafkan et al., 2016; Bukhsh et al., 2011; Cornwall et al., 2019; El-
Ghoroury et al., 2012), and the difficulty of balancing graduate program demands with other
life responsibilities (Cornwall et al., 2019; El-Ghoroury et al., 2012; Miranda et al., 2022;
Rezende et al., 2017; Silva et al., 2023).

The present study proposes that higher levels of stress increase the dropout propensity
of graduate students in the field of business and that perceived stress mediates the relationship
between WLB and dropout propensity. Empirical evidence indicates a significant positive
correlation between stress levels and intentions to leave graduate education (Miranda et al.,
2022). This is expected because continuous exposure to stress can produce adverse effects on
graduate students’ well-being, performance, and learning (Bukhsh et al., 2011; Cornwall et
al., 2019), generating physiological, emotional, and psychological reactions (Carr &
Umberson, 2013) that may increase dropout propensity as a means of coping with the stressor.
Furthermore, empirical evidence suggests that including stress as a mediating variable
between the stressor and other variables can help explain certain phenomena, such as the
interaction between stressors and graduate students’ well-being (Silva et al., 2023). There is
substantial empirical evidence supporting the claim that dissatisfaction with WLB constitutes
one of the main stressors for graduate students (Cornwall et al., 2019; El-Ghoroury et al.,
2012; Miranda et al., 2022; Rezende et al., 2017; Silva et al., 2023). Given the theoretical
rationale for a positive relationship between stress levels and dropout propensity, it is
proposed that the impact of WLB on dropout propensity may be mediated by stress levels.
Accordingly, the following hypotheses are formulated:

H3: Graduate students with higher levels of perceived stress exhibit greater dropout
propensity.

H4: The impact of satisfaction or dissatisfaction with work—life balance on dropout
propensity is mediated by levels of perceived stress.

Although some stressors can produce stress levels that exceed human adaptive
capacity, the cognitive perspective on stress posits that the impact of a stressor depends on
how the event is perceived by the individual, resulting in variations in response to a given
stimulus, either diminishing it, mitigating it, or intensifying it (Faro & Pereira, 2013). Stress
management involves the ability to maintain control in the face of stressors (Bukhsh et al.,
2011). One of the resources available for coping with this pressure is the use of coping
strategies. Coping strategies are regulatory actions employed in response to stressors to reduce
the tension they provoke (Araujo et al., 2023; Faro, 2013; Lazarus & Folkman, 1984).
Although numerous strategies are possible, the literature generally classifies them into two
groups: problem-focused coping (emphasizing problem resolution to alter the stressor) and
emotion-focused coping (emphasizing the reduction of emotional suffering caused by the
stressor) (Carr & Umberson, 2013; Carver et al., 1989; Faro, 2013).

Empirical studies suggest that graduate students develop a variety of coping strategies
to manage stress. Among problem-focused strategies, students often seek information
(Bazratkan et al., 2016) and apply additional effort to complete their thesis/dissertation
(Bazrafkan et al., 2016). Among emotion-focused strategies, students engage in distractions
such as watching movies or listening to music (Bazrafkan et al., 2016; Bukhsh et al., 2011),
seek emotional support (Bazrafkan et al., 2016; Dickerson et al., 2014; El-Ghoroury et al.,
2012), participate in leisure activities (Bukhsh et al., 2011; El-Ghoroury et al., 2012), or
engage in physical exercise (El-Ghoroury et al., 2012).
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Problem-focused coping strategies are expected to be more effective than emotion-
focused strategies (Carr & Umberson, 2013). Faro (2013), for example, identified a negative
correlation between graduate students’ stress levels and problem-focused coping strategies,
and a positive correlation between stress levels and emotion-focused coping strategies,
suggesting that emotion-focused coping has only a temporary effect (EI-Ghoroury et al.,
2012; Faro, 2013). However, the author operationalized coping strategies into four categories:
problem-focused, emotion-focused, seeking social support, and seeking religiosity and/or
fanciful thinking. The latter two categories were positively correlated with well-being, in
contrast to emotion-focused coping, which showed a statistically significant negative
correlation (Faro, 2013). There are theoretical reasons to believe that this segmentation is
relevant for investigating the effects of graduate students’ coping strategies, given the
recognized importance of seeking emotional/social support in previous studies (Bazrafkan et
al., 2016; Dickerson et al., 2014; El-Ghoroury et al., 2012).

The present study proposes that the coping strategies employed by graduate students
exert a negative moderating effect on the relationship between stress and dropout propensity
(except for emotion-focused coping), thereby weakening the expected positive relationship
between these two constructs. This occurs because effective coping strategies help students
deal with stressor sources, reducing or facilitating the management of the stress they produce.
Based on this rationale, the following hypotheses are formulated:

HS5a: Greater use of problem-focused coping strategies weakens the relationship between
perceived stress levels and dropout propensity among graduate students in the field of
business.

HS5b: Greater use of emotion-focused coping strategies strengthens the relationship between
perceived stress levels and dropout propensity among graduate students in the field of
business.

HS5c: Greater use of coping strategies focused on seeking religiosity and/or fanciful thinking
weakens the relationship between perceived stress levels and dropout propensity among
graduate students in the field of business.
HS5d: Greater use of coping strategies focused on seeking social support weakens the
relationship between perceived stress levels and dropout propensity among graduate students
in the field of business.

METHODOLOGICAL PROCEDURES
Description of Participants

A total of 236 graduate students in the field of business participated in the study
(51.7% male, n = 122), with ages ranging from 21 to 67 years (M = 34.86, SD = 9.51) and
having between zero and eight children (M = 0.58, SD = 1.03). Regarding marital status,
48.3% were single (n = 114); 28.8% married (n = 68); 18.2% in a stable union (n = 43); 4.3%
divorced (n = 10); and 0.4% widowed (n = 1). Most participants reported holding some
regular paid work unrelated to their graduate studies (60.6%, n = 143) and not caring for an
elderly person at home (87.3%, n = 206). Concerning the program of study, 38.6% were
enrolled in a graduate program in Accounting (n = 91); 32.2% in Administration (n = 76);
25% in Economics (n = 59); and 4.2% in other programs, such as Tourism (n = 7),
Controllership and Public Management (n = 2), and Finance (n = 1). Of the total sample,
56.4% were pursuing an academic master’s degree (n = 133); 12.2% a professional master’s
degree (n = 29); and 31.4% a doctoral degree (n = 74). Regarding the stage of the graduate
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program, 49.6% were taking coursework (n = 117); 24.6% in pre-qualification (n = 58);
14.8% in post-qualification (n = 35); and 11% in pre-defense (n = 26).

Description of Instruments

Work-Life Balance: Operationalized in three dimensions: non-interference of
graduate studies with personal life (seven items), non-interference of personal life with
graduate studies (four items), and synergy between graduate studies and personal life (four
items), through an adaptation of Hayman’s (2005) scale. The items were measured using a
seven-point Likert-type scale (1 = “Strongly disagree”; 7 = “Strongly agree”) (Appendix A).

Stress: Measured using the Perceived Stress Scale (Cohen et al., 1983; Luft et al.,
2007). The scale consists of 14 items rated on a five-point Likert scale (1 = “Never”; 5 =
“Always”) (Appendix B). The items aim to capture the individual’s perception of the impact
of potential stressors on their life, as well as their effects (Rezende et al., 2017). For construct
measurement, items “d,” “e,” “f,” “g,” “1,” *j,” and “k” were reverse-coded, as they represent
the absence of the trait (Rezende et al., 2017).

Coping Strategies: Measured using the Problem-Focused Coping Scale (EMEP)
(Seidl et al., 2001). The scale consists of 45 items divided into four factors: problem-focused
coping strategies (18 items), emotion-focused coping strategies (15 items), religious
practices/fanciful thinking (seven items), and seeking social support (five items), rated on a
five-point Likert scale (0 = “I never do this”; 4 = “I always do this”) (Rezende et al., 2017)
(Appendix C).

Dropout Intention: Measured using a procedure analogous to that employed by
Passegia et al. (2023). Dropout intention was assessed through the dimension “Perception of
the Ability to Persist in University Choice” of the Academic Engagement Scale SInAPSi
(Freda et al., 2023), in its reversed form as the primary scale. This instrument consists of four
items, which were rated on a seven-point Likert-type scale (1 = “Strongly disagree”; 7 =
“Strongly agree”) (Appendix D). A complementary measure was employed, represented by
the question “Indicate how often you think about leaving university”, operationalized through
a three-point scale (1 = “Never”; 2 = “Sometimes”; 3 = “Frequently”).

Data Collection Procedures

For the operationalization of this study, primary data were used, collected through
online questionnaires. The instrument was divided into two sections: collection of
sociodemographic data (e.g., gender, age, program, engagement in paid work, marital status,
number of children, and whether the participant cares for elderly individuals at home) and
construct items (WLB, perceived stress, coping strategies, and dropout intention). The
minimum required sample size was determined using the inverse square root method (Kock &
Hadaya, 2018). For a model with four relationships, a minimum expected R? of 0.10, and a
statistical power of 80%, the minimum sample size is 137 observations (Kock & Hadaya,
2018). Data were collected between June 2 and January 6, 2026. The study was conducted
following approval by the Research Ethics Committee (protocol no. 88335125.1.0000.5324).
Informed consent was obtained electronically from all participants prior to the start of the
questionnaire administration.

Data Analysis Procedures

The hypotheses were tested using structural equation modeling (SEM), partial least
square method. Additional robustness tests were conducted to reinforce the main analysis,
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using a complementary measure of the “dropout intention” variable, operationalized through
mean comparisons.

For hypothesis testing, five models were estimated, as shown in Figure 1. Model 1
tests the direct relationships, while the subsequent models examine the moderating effect of
each coping strategy on the relationship between stress and dropout intention. This separation
1s necessary because including moderation analysis affects the interpretation of the parameter
for the moderated relationship, representing, in the context of this study’s model, the
relationship between stress and dropout intention when the moderating variable is equal to its
mean (Hair et al., 2021).

Figure 1
Graphical Representation of the Model

Coping
> (problem)

HS5a
o

Dropout
intention

Source: Author’s own elaboration.
Abbreviations: WLB = Work-Life Balance

Before operationalizing the model, the possibility of common method bias (Podsakoff
et al., 2012) and nonresponse bias was examined. Common method bias was assessed using
Harman’s single-factor test. An exploratory factor analysis was conducted with all items from
all constructs simultaneously, extracting a single factor without rotation using the principal
axis factoring method. The total variance explained by the factor was 19.97%, indicating the
absence of common method bias (total variance explained was below 50%). Regarding
nonresponse bias, two groups were formed comprising the first quartile (n = 59) and the last
quartile (n = 59), and independent-samples t-tests were applied for each item to identify
significant differences between the groups. No statistically significant differences were found
at the 5% level, suggesting the absence of nonresponse bias.

Structural equation modeling (SEM) was operationalized in two stages: (i) assessment
of the measurement model and (ii) assessment of the structural model (Hair et al., 2021). The
first stage was conducted in four steps: (i) evaluation of indicator reliability, (ii) assessment of
construct reliability, (iii) verification of convergent validity, and (iv) verification of
discriminant validity (Hair Jr. et al., 2021).

Indicator evaluation involved examining the factor loadings of each construct’s items.
Factor loadings are expected to exceed 0.708. Items with loadings below 0.4 should be
removed, while those within this range should only be removed if the model fails to meet
other validity criteria (Hair Jr. et al., 2021). Construct reliability was assessed using
Cronbach’s alpha and composite reliability, with values above 0.7 considered acceptable
(Hair Jr. et al., 2021). Convergent validity was verified through average variance extracted
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(AVE), with a minimum acceptable value of 0.5 (Hair Jr. et al., 2021). Finally, discriminant
validity was assessed using the Fornell-Larcker criterion and the HTMT matrix.

The second stage of SEM was operationalized in three steps: (i) collinearity
assessment, (i1) evaluation of parameter significance and relevance among latent constructs,
and (iii) assessment of the model’s explanatory power. Collinearity was examined using the
Variance Inflation Factor (VIF) for each construct, with values expected to be below five
(Hair Jr. et al, 2021). Parameter significance and relevance were evaluated using
bootstrapping with 10,000 resamples. Model explanatory power was assessed using the
coefficient of determination (R?) and effect size (f*) (Hair Jr. et al., 2021).

For robustness testing, mean comparison tests were conducted to compare construct
scores against the complementary dropout intention variable. One-way analysis of variance
(ANOVA) was employed because the dependent variable had more than two groups (“never,”
“sometimes,” and “frequently”’). A numerical score for each construct (“work-life balance,”
“stress,” “coping strategy: problem,” “coping strategy: emotion,” “coping strategy: religion,”
and “coping strategy: social support”) was created by calculating the arithmetic mean of the
items retained during SEM. Results were consolidated using bootstrapping (1,000 resamples,
95% BCa confidence interval) to mitigate distortions caused by the distribution of
independent variables (construct scores) and differences in group sizes (Haukoos & Lewis,
2005). Initially, the assumption of homogeneity of variances was tested to identify the most
appropriate ANOVA test for each independent variable (Table 1).

29 ¢ 29 ¢

Table 1

Robustness Tests: Assumption of Homogeneity of Variance

Variable Test Value Degrees of Freedom  p-value Appropriate Test
Work-life balance 0,743 (2,233) 0,477 One-way ANOVA
Stress 0,523 (2,233) 0,594 One-way ANOVA
Coping (Problem) 0,493 (2,233) 0,612 One-way ANOVA
Coping (Emotion) 0,284 (2,233) 0,753 One-way ANOVA
Coping (Religion) 1,135 (2,233) 0,323 One-way ANOVA
Dropout intention 22,375 (2,233) 0,000 Welch’s ANOVA

Source: Research data.

In order to assess the reliability between the two measures of dropout intention,
differences in the mean scores of the construct “Dropout Intention” were examined for each
group of the complementary variable using Welch’s ANOVA (Table 1). The results indicated
a statistically significant difference [F(2, 35.651) = 133.449; p = 0.000] in scores among the
groups “Never” (M = 1.6444; SD = 0.7350), “Sometimes” (M = 3.4842; SD = 1.3339), and
“Frequently” (M = 5.1; SD = 1.008). The increasing pattern of means across groups suggests
relative consistency between the two measures regarding the phenomenon under
investigation.

Given the unequal sample sizes in each group of the complementary measure of the
variable “Dropout Intention” (“Never”: n = 142; “Sometimes”: n = 79; “Frequently”: n = 15),
statistically significant differences were identified using Hochberg’s GT2 post-hoc test (Field,
2018). Finally, effect sizes of the observed relationships were calculated using partial eta-
squared (Lakens, 2013).

ANALYSIS AND DISCUSSION OF RESULTS
Measurement Model Assessment

The measurement model defines the quality of how latent variables are represented by
the collected items. This evaluation was conducted in four steps: (i) analysis of the factor
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loading of each item; (ii) reliability analysis (Cronbach’s alpha and composite reliability); (iii)
convergent validity (average variance extracted, AVE); and (iv) discriminant validity
(Fornell-Larcker criterion and HTMT matrix) (Hair Jr et al., 2021; Hair Jr et al., 2022).

For the construct “Stress”, two items were removed: item “stress12” (“Have you
found yourself thinking about things you need to do?”) with a factor loading of 0.379; and
item “stress8” (“Have you felt that you could not manage all the things you have to do?”’) with
a factor loading of 0.505. For the construct “Coping (problem-focused)”, nine items were
removed: “prob8” (“I try not to act too hastily or follow my first idea”), “prob15” (“I keep
reminding myself that things could be worse”), “prob3” (“I try not to close doors behind me. I
try to keep multiple options open for the problem”), “prob6” (“I change something so that
things end up working out”), “prob16” (“I accept someone’s sympathy and understanding”),
“prob18” (“I try to prevent my feelings from interfering with other aspects of my life”),
“prob4” (“I face the situation step by step, doing one thing at a time”), “probl17” (“I find
different solutions to my problem”), and “prob9” (“I made an action plan to solve my problem
and am following it”).

For the construct “Coping (emotion-focused)”, eight items were removed:
“emotion10” (“I realize I brought the problem upon myself”), “emotion13” (“I argue with
myself; 1 keep telling myself what I should do”), “emotion7” (“I imagine and have wishes
about how things could happen”), “emotion5” (“I think about fantastic or unrealistic things,
like perfect revenge or finding a lot of money, that make me feel better”), “emotion6” (“I feel
bad for not being able to prevent the problem”), “emotion8” (“I blame myself”), “emotion14”
(“I wish I could change how 1 feel”), and “emotionl15” (“I refuse to believe this is
happening”).

For the construct “Coping (religion)”, two items were removed: “religion6” (“I
pray”), with a factor loading of 0.579; and “religion1” (“I rely on my faith to overcome this
situation’), with a factor loading of 0.574. For the construct “Coping (social support)”, two
items were removed: “support3” (“I talk to someone to get information about the situation™),
with a factor loading of 0.361; and “support2” (“I talk to someone who can do something to
solve my problem”), with a factor loading of 0.48. These items were removed either because
their factor loadings were below 0.4 or to allow the model to meet the minimum requirements
for convergent validity (AVE > 0.5) (Hair Jr et al., 2021). Items were removed one at a time,
followed by re-running the model. This procedure was repeated until each construct met the
minimum parameters required in the literature. The results of the final model regarding
reliability, convergent validity, and discriminant validity are presented in Table 2.

Table 2
Measurement Model Evaluation: Final Model

1.WLB 2.Estr 3.Prob 4.Emoc 5.Relig 6.Supor  7.Dropout

1.WLB 0.792 0.776  0.525 0.244 0.325 0.208 0.720
2.Estr -0.628  0.707  0.614 0.390 0.454 0.129 0.548
3.Prob 0.443 -0.562  0.716 - - - 0.437
4.Emoc -0.211  0.360 - 0.736 - - 0.296
5.Relig -0.269  0.427 - - 0.710 - 0.293
6.Supor 0.167 -0.124 - - - 0.734 0.129
7.Dropout -0.570  0.490  -0.389 0.276 0.275 -0.118 0.829
Cronbach’s Alpha 0.704  0.908  0.881 0.862 0.768 0.725 0.846
Composite Reliability 0.834  0.923  0.901 0.892 0.834 0.767 0.897
Average Variance Extracted 0.628  0.500  0.512 0.541 0.503 0.538 0.687
(AVE)

Source: Research data.
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Note: The values on the main diagonal correspond to the square root of AVE. The values below the main
diagonal are the correlations between the constructs. The values above the main diagonal (in gray) are the
disattenuated correlations (HTMT matrix).

Legend: WLB = work-life balance; Estr = Stress; Prob = Coping (problem); Emoc = Coping (emotion); Relig =
Coping (religion); Supor = Coping (social support); Dropout = Dropout intention.

The data in Table 2 indicate that the measurement model of the final models meets the
minimum requirements for reliability (Cronbach’s alpha and Composite Reliability > 0.7),
convergent validity (AVE > 0.5), and discriminant validity, either by the Fornell-Larcker
criterion (correlations between constructs are lower than the square root of the AVE) or by the
HTMT matrix (values below 0.85) (Hair Jr et al., 2021). Following the recommendation of
Hair Jr et al. (2021), the two-tailed 90% confidence interval of the disattenuated correlations
was estimated to consolidate discriminant validity. The procedure was conducted using
bootstrapping with 10,000 resamples. All confidence intervals of the disattenuated
correlations were below 0.9, confirming the discriminant validity of the model (Hair Jr et al.,
2021).

Structural Model Evaluation

Initially, the presence of collinearity among the predictor constructs was assessed
using the Variance Inflation Factor (VIF). All constructs presented a VIF below five,
indicating the absence of collinearity (Hair Jr et al., 2021). Table 3 presents the hypothesis
tests. The model parameters were estimated using bootstrapping with 10,000 resamples.

Table 3
Hypothesis Testing
H B p-value f? R? R?
adjusted
Model 1
WLB - Stress H1 -0.628  0.0001 0.650 0.394 0.391
WLB - Dropout H2 -0.433  0.0001 0.173 0.354 0.348
Stress = Dropout H3 0.218 0.0014  0.045
Model 2
WLB -> Stress -0.628  0.0001 0.65 0.394 0.391
WLB - Dropout -0.419  0.0001 0.161 0.371 0.36
Stress = Dropout 0.172 0.0288
Coping(Problem) = Dropout -0.097 0.1299
Stress*Coping(Problem) = Dropout H5a -0.087 0.0553 0.014
Model 3
WLB - Stress -0.628  0.0001 0.65 0.394 0.391
WLB - Dropout -0.442  0.0001 0.186 0.374 0.364
Stress = Dropout 0.176 0.0157
Coping(Emotion) = Dropout 0.120 0.0273
Stress*Coping(Emotion) > Dropout ~ H5b  0.077 0.1360  0.012
Model 4
WLB -> Stress -0.628  0.0001 0.65 0.394 0.391
WLB - Dropout -0.435  0.0001 0.175 0.360 0.349
Stress = Dropout 0.185 0.0135
Coping(Religion) = Dropout 0.079 0.1643
Stress*Coping(Religion) = Dropout ~ H5¢  0.022 0.6618  0.001
Model 5§
WLB -> Stress -0.628  0.0001 0.65 0.394 0.391
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WLB -> Dropout -0.447 0.0001 0.187 0.379 0.369
Stress = Dropout 0.207 0.0034
Coping(Support) = Dropout -0.020 0.7920

Stress*Coping(Support) = Dropout HSd -0.142 0.0533 0.041
Source: Research data.

Model 1 tested the direct relationships between the constructs of the model. The data
in Table 3 show that the direct relationships explain 39.4% of the “Stress” construct and
35.4% of the “Evading” construct. The analysis of the relevance and significance of the
parameters indicates that higher levels of work-life balance are negatively related to stress
levels (f = -0.628; /7 = 0.650) and the intention to drop out (f = -0.433; > = 0.173) among
business graduate students. Therefore, hypotheses H1 and H2 were not rejected.
Furthermore, the relationship between stress levels and the intention to drop out was positive
and statistically significant (f = 0.218; fZ = 0.045), indicating that H3 was not rejected.
Finally, considering that all relationships in Model 1 were statistically significant, it can be
concluded that stress levels partially mediate the relationship between work-life balance and
the intention to drop out. Therefore, hypothesis H4 was not rejected.

Models 2, 3, 4, and 5 were developed to test the moderating effect of different coping
strategies on the relationship between stress levels and the intention to drop out. The results
indicated that problem-focused coping strategies (5 = -0.087; = 0.014) and social support-
focused strategies (f = -0.142; 7= 0.041) were able to reduce the effect of stress levels on the
intention to drop out. The results were marginally significant, providing empirical support for
hypotheses H5a and HS5d. Regarding emotion-focused coping or religiosity-focused coping,
the results were not statistically significant, suggesting that these strategies do not influence
the positive effect of stress levels on the intention to drop out. Therefore, hypotheses HSb and
H5c were rejected.

Robustness Test

One-way Analysis of Variance (ANOVA) tests were conducted on the predictor
variable scores across the groups of the complementary measure of the “Dropout intention”
variable to validate the statistically significant relationships among the direct effects tested in
the structural model. The results indicated a statistically significant difference among the
groups of the complementary measure of the “Dropout intention” variable regarding work-life
balance scores [F(2, 233) = 26.017; p = 0.000; partial n° = 0.183 (large effect size)] and stress
levels [F(2, 233) = 21.318; p = 0.000; partial n? = 0.155 (large effect size)].

Hochberg’s GT2 post-hoc test for the “work-life balance” variable showed that the
WLB means for the “Never” (M = 4.1329; SD = 1.0178), “Sometimes” (M = 3.3916; SD =
0.9255), and “Frequently” (M = 2.6044; SD = 0.9433) groups were statistically different. The
descending scores across the groups suggest that business postgraduate students with higher
WLB levels think less frequently about dropping out of their postgraduate program. This
finding supports the non-rejection of H2.

Hochberg’s GT2 post-hoc test for the “stress” variable showed that the mean stress
levels for the “Never” (M = 2.7459; SD = 0.7192), “Sometimes” (M = 3.2310; SD = 0.7725),
and “Frequently” (M = 3.7944; SD = 0.5729) groups were statistically different. The
increasing scores across the groups suggest that postgraduate students with higher stress
levels tend to think about dropping out of their postgraduate program more frequently. This
pattern supports the non-rejection of H3.

Use of coping strategies
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Table 4 presents the mean scores of coping strategies, considering the total sample and
each group of the complementary measure of the “Dropout intention” variable.

Table 4

Preferences among coping strategies used by postgraduate students
Coping (Problem) Coping (Emotion) Coping (Religion) Coping (Social

Support)
M SD M SD M SD M SD
Total sample 3,80 0,67 2,32 0,74 2,72 091 2,97 0,97
“Never” 3,87 0,65 2,26 0,74 2,53 0,85 2,94 0,96
“Sometimes” 3,73 0,65 2,37 0,69 2,98 0,88 3,11 1,00
“Frequently” 3,46 0,83 2,68 0,90 3,16 1,10 2,51 0,84

Source: Research data.
Legend: M = Mean; SD = Standard deviation.

Table 4 suggests that, on average, the most commonly used coping strategies among
the sampled postgraduate students are problem-focused or aimed at seeking social support.
This pattern is maintained for the “Never” and “Sometimes” groups, but not for the
“Frequently” group (higher scores in the “Coping: Religion” and “Coping: Problem”
variables). An analysis of the relative scores across groups shows that postgraduate students
in the “Frequently” group presented the lowest scores for problem-focused and social support-
seeking coping strategies and higher scores for emotion-focused coping and strategies
oriented toward religiosity and/or fantasy thinking, compared to the other groups.

The ANOVA test indicated statistically significant differences only for the “Coping:
Religion” [F(2, 233) = 8.688; p = 0.000; partial n*> = 0.069 (medium effect size)] and
“Coping: Problem” [F(2, 233) = 3.072; p = 0.048; partial n? = 0.069 (small effect size)]
variables. The results for the “Coping: Emotion” [F(2, 233) = 2.510; p = 0.083] and “Coping:
Social Support” [F(2, 233) = 2.523; p = 0.082] variables were not statistically significant.

Hochberg’s GT2 post-hoc test showed that the statistically significant differences for
the “Coping: Religion” variable are found between the “Never” group (M = 2.53) and the
“Sometimes” (M = 2.98) and “Frequently” (M = 3.16) groups. The difference between the
“Sometimes” and “Never” groups was not statistically significant (p = 0.849). This indicates
that postgraduate students who occasionally think about dropping out of their program, on
average, engage more intensely in religiosity or fantasy-oriented coping strategies than those
who do not consider dropping out.

Regarding the “Coping: Problem” variable, Hochberg’s GT2 post-hoc test showed a
marginally significant difference (p = 0.074) between the “Never” (M = 3.87) and
“Frequently” (M = 3.46) groups. This suggests that postgraduate students who do not think
about dropping out use problem-focused coping strategies more intensely, on average,
compared to those who frequently consider dropping out.

Discussion of the Results

H1 posited that postgraduate students with higher levels of work-life balance (WLB)
would exhibit lower levels of perceived stress. Considering the negative and statistically
significant f parameter in the structural model, the hypothesis was not rejected.

These findings are consistent with previous empirical studies (Evans et al., 2018;
Martinez et al., 2013; Sprung & Rogers, 2021; Yusuf et al., 2020). The postgraduate
experience requires students to adapt their routines, as they must manage coursework,
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academic production, deadlines, and various demands, including self-imposed ones (Rezende
et al., 2017). Moreover, postgraduate students generally report difficulties in time
management and balancing multiple tasks (Oliveira et al., 2017; Pereira et al., 2021b). Given
the level of difficulty and the challenges posed by this experience, and considering that it
represents only one “dimension” of a student’s life, it is understandable that the overload of
activities, the adaptation process, and the tension arising from conflicts between different
areas of personal life elicit physiological stress responses. Considering the magnitude of the S
parameter and its corresponding effect size, there is empirical evidence suggesting that
interference among different life domains is a relevant predictor for understanding stress
levels in postgraduate education.

H2 posited that postgraduate students with higher levels of WLB would show a lower
propensity to drop out. Considering the negative and statistically significant  parameter in
the structural model and the results of robustness tests, the hypothesis was not rejected.

These results are consistent with theoretical predictions and previous empirical
findings (Martinez et al., 2013; Schwoerer et al., 2021). Although no prior studies directly
addressing this relationship were identified, it appears that satisfactory levels of WLB
constitute an attractive element in career choice, including in accounting-related fields
(Hatane et al., 2022). While the literature indicates that postgraduate students exhibit high
levels of intrinsic motivation (Andrade & Quintana, 2026) and that this influences their
overall satisfaction with postgraduate studies (Alcantara et al., 2019; Meurer et al., 2019), the
degree of engagement in other life domains, or the demands these impose in terms of time and
attention, seems to affect students’ commitment to remaining in their postgraduate programs.
Taken together with the results of H1, the findings of the present study highlight the potential
of WLB to produce tangible effects in postgraduate education, suggesting its relevance for
understanding phenomena in this context.

H3 posited that postgraduate students with higher levels of perceived stress would
exhibit a higher propensity to drop out. H4, in turn, hypothesized that the impact of WLB on
dropout propensity is mediated by levels of perceived stress. Based on the f parameters and
their significance in Model 1, along with robustness test results, both hypotheses were not
rejected.

These results are consistent with previous literature (Miranda et al., 2022). Difficulties
in balancing different life domains have the potential to generate stress in postgraduate
students (El-Ghoroury et al., 2012; Miranda et al., 2022; Rezende et al., 2017). Stress can
elicit physiological, emotional, and psychological reactions (Carr & Umberson, 2013), which
may prompt decisions, such as dropping out, as a way to cope with the stressor. The partially
mediating effect observed suggests that this sequence of events may help explain the
phenomenon of postgraduate dropout. The relatively smaller effect size of this relationship
may be attributed to the moderately high stress levels experienced by postgraduate students,
which tend to be elevated (EI-Ghoroury et al., 2012; Rezende et al., 2017; Silva et al., 2023),
making it a common characteristic within the studied group.

HSa posited that greater use of problem-focused coping strategies would attenuate the
relationship between perceived stress levels and dropout propensity. Conversely, HS5d
hypothesized that greater use of social support-seeking coping strategies would weaken the
relationship between perceived stress levels and dropout propensity. Considering the sign and
significance of the f parameters in Models 2 and 5, respectively, both hypotheses were not
rejected.

Although the significance levels of the parameters were marginal, it is acknowledged
that detecting a statistically significant moderating effect is challenging, particularly when the
direct effect of the interaction variable is being controlled (Hair Jr et al., 2021). The findings
align with theoretical predictions. Stress management involves the use of coping mechanisms
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(Araujo et al., 2023; Faro, 2013). Among the different strategies, problem-focused coping
tends to yield more effective results, especially when compared with emotion-focused coping
strategies (Carr & Umberson, 2013). The negative moderating effect observed can be
explained by problem-focused coping producing a mitigating effect on the event or
circumstance that triggers the stress response, facilitating its management and reducing the
psychological, emotional, and physiological impacts of stress. Regarding social support-
seeking coping, the literature suggests that this strategy is positively associated with well-
being (Faro, 2013). In the context investigated, seeking social support, whether from
classmates, family members, or friends, may be an effective way to manage the stress
response by providing empathy, advice, problem-solving assistance, and social support,
particularly given that the postgraduate experience is often characterized by isolation
(Cornwall et al., 2019; Hazell et al., 2020).

HSb posited that greater use of emotion-focused coping strategies would intensify the
relationship between perceived stress levels and dropout propensity. Conversely, HSc
hypothesized that greater use of religiosity and/or fantasy-oriented coping strategies would
weaken the relationship between perceived stress levels and dropout propensity. Considering
the non-significance of the f parameters in Models 3 and 4, respectively, both hypotheses
were rejected.

The results suggest that the coping strategies mentioned are not effective in attenuating
the impact of stress on dropout intentions. The literature indicates that emotion-focused
coping strategies have only temporary effects (El-Ghoroury et al., 2012; Faro et al., 2013) and
are negatively correlated with psychological variables such as well-being (Faro, 2013).
Therefore, the absence of a moderating effect for these strategies can be understood in light of
their limited influence on the stressor. Given the nature of activities associated with emotion-
focused coping (e.g., watching movies, distracting oneself with other activities),
procrastination may arise, producing feelings of guilt and self-criticism, which in turn trigger
additional stress responses.

Finally, the distribution of coping strategies adopted by the sample (Table 4) suggests
that postgraduate students who frequently think about dropping out use emotion-focused and
religiosity-oriented coping strategies more intensively, strategies which, according to the
structural model, are ineffective in attenuating stress levels, and use problem-focused and
social support-seeking strategies less intensively, which are effective in reducing stress levels,
compared to other groups. These results indicate that students with higher dropout propensity
tend to adopt coping strategies that are ineffective for managing stress. Considering the
moderating relationships observed in the structural model, redirecting the strategies used
could be a practical way to reduce stress and, consequently, the desire to abandon
postgraduate studies.

CONCLUDING REMARKS

This study aimed to identify the influence of work-life balance (WLB) and stress on
dropout propensity among postgraduate students in the business field, as well as the
moderating effect of coping strategies on this relationship. The research was operationalized
through a survey, with data analyzed using structural equation modeling, the partial least
squares method, and robustness tests via Analysis of Variance.

The results indicated that both WLB and perceived stress levels are significant
predictors of dropout intention among business postgraduate students. Furthermore, stress was
found to partially mediate the relationship between WLB and dropout intention. These
findings underscore the importance of mental health care in postgraduate education. Given
that part of WLB constraints may originate outside the academic context, these results can
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inform institutional and educational policies aimed at student retention, whether through more
sustainable evaluation models or by providing flexibility in academic routines in certain
contexts.

Regarding coping strategies, empirical evidence was found supporting the
effectiveness of problem-focused and social support-seeking strategies, alongside the low
utilization of these strategies by students who frequently consider dropping out. Accordingly,
it is understood that encouraging and disseminating these practices among postgraduate
students is important, given their effectiveness in managing stress and the additional benefits
highlighted in the literature. Postgraduate programs are understood to have some autonomy to
propose events or activities that foster this encouragement, for example, by promoting greater
integration among students in departmental activities.

For future research, it is recommended to more thoroughly characterize what
constitutes adequate WLB from the perspective of postgraduate students. Considering the
importance of “salience” in the conceptualization of WLB, this information would allow
identification of students’ ambitions regarding their WLB and the feasibility of their
realization, enabling practical measures to be implemented to satisfy these aspects. Regarding
the study’s limitations, these include the predominance of individuals in the “Never” group
within the sample, operationalization of the dropout phenomenon via a proxy (e.g., dropout
intention), and convenience sampling, which limits the generalizability of the results.
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Appendix A — Data Collection Instrument: Work-Life Balance (adapted from Hayman,
2005)

Dimension: No Interference of Postgraduate Studies in Personal Life

a) My personal life suffers because of postgraduate studies (reverse-scored);

b) Postgraduate studies make my personal life difficult (reverse-scored);

¢) I neglect personal needs because of postgraduate studies (reverse-scored);
d) I put my personal life on hold for postgraduate studies (reverse-scored);

e) I miss personal activities because of postgraduate studies (reverse-scored);
f) I have difficulty balancing work and non-work activities (reverse-scored);

g) I am satisfied with the amount of time I have for non-postgraduate activities.

Dimension: No Interference of Personal Life in Postgraduate Studies

a) My personal life drains my energy for postgraduate studies (reverse-scored);

b) I am too tired to be effective in postgraduate studies (reverse-scored);

¢) My performance in postgraduate studies suffers because of my personal life (reverse-
scored);

d) I have difficulty dedicating myself to postgraduate studies due to personal matters
(reverse-scored).

Dimension: Synergy Between Postgraduate Studies and Personal Life
a) My personal life gives me energy for my postgraduate studies;

b) Postgraduate studies give me energy to carry out personal activities;
c¢) [ am in a better mood because of my personal life;

d) I am in a better mood because of postgraduate studies.

Appendix B — Data Collection Instrument: Perceived Stress Scale (Cohen et al., 1983;
Luft et al., 2007)

a) Have you been upset because of something that happened unexpectedly?

b) Have you felt unable to control the important things in your life?

c¢) Have you felt nervous and “stressed”?

d) Have you successfully dealt with life’s difficult problems? (reverse-scored)

e) Have you felt that you are handling important changes in your life well? (reverse-scored)
f) Have you felt confident in your ability to solve personal problems? (reverse-scored)
g) Have you felt that things are happening the way you want them to? (reverse-scored)
h) Have you felt that you could not cope with all the things you have to do?

1) Have you been able to control irritations in your life? (reverse-scored)

j) Have you felt that things are under your control? (reverse-scored)

k) Have you become irritated because things that happen are out of your control?

1) Have you found yourself thinking about the things you have to do?

m) Have you been able to control the way you spend your time? (reverse-scored)

n) Have you felt that difficulties are piling up to the point that you believe you cannot
overcome them?

Appendix C — Data Collection Instrument: Coping Strategies (Seidl et al., 2001)
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Dimension: Problem-Focused Coping Strategies
a) I tell myself how much I have already accomplished
b) I will come out of this experience better than I entered it
c¢) I try not to close doors behind me. I try to leave several options open for the problem
d) I tackle the situation step by step, doing one thing at a time
e) I consider the positive side of things
f) I change something so that things work out
g) I am changing, becoming a more experienced person
h) I try not to act hastily or follow my first idea
1) I made an action plan to solve my problem and am following it
j) I know what needs to be done and am increasing my efforts to succeed
k) I focus on the good things in my life
1) I persist and fight for what I want
m) | focus on something good that can come out of this situation
n) I try to be a stronger and more optimistic person
0) I remind myself that things could be worse
p) [ accept someone’s sympathy and understanding
q) I find different solutions to my problem
r) [ try to prevent my feelings from interfering with other areas of my life

Dimension: Emotion-Focused Coping Strategies

a) [ blame others

b) I show anger toward the people who caused the problem

c) I take it out on other people

d) I feel that people have been unfair to me

e) I think about fantastic or unrealistic things (like a perfect revenge or finding lots of money)
that make me feel better

f) I feel bad for not being able to prevent the problem

g) I imagine and wish for how things could happen

h) I blame myself

1) I look for someone to blame for the situation

j) I realize that I brought the problem upon myself

k) I try to distance myself from people in general

1) I find out who else is or was responsible

m) [ argue with myself; I keep telling myself what I should do
n) [ wish I could change the way I feel

0) I refuse to believe that this is happening

Dimension: Religious Practices / Fantasy-Oriented Coping

a) [ rely on my faith to overcome this situation

b) I hope a miracle will happen

¢) I have practiced religion more since experiencing this problem
d) I wish I could change what happened to me

e) I try to forget the entire problem

f) I pray

g) I dream or imagine a better time than the one I am living

Dimension: Social Support-Seeking Coping

a) I talk to someone about how I am feeling
b) I talk to someone who can do something to solve my problem
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c) I talk to someone to get information about the situation
d) I ask a relative or a respected friend for advice
e) [ try to keep my feelings to myself (reverse-scored)

Appendix D — Data Collection Instrument: Dropout Intention (Freda et al., 2023;
Passeggia et al., 2023)

Perception of the Capability to Persist in University Choice (Reversed Form) (Freda et
al., 2023)

a) [ would leave the university immediately if | had an alternative

b) Sometimes I think about leaving the university

c) It is better for me to do other things than attend the university

d) In my opinion, university education is not worth all the effort it requires of me
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